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ABSTRACT 

This document reports the findings of the 1990-91 
process evaluation of the Saginaw, Michigan Ear^ly Childhood Education 
Preschool (MECEP) program for 4^year-olds at risk of academic 
failure. As of January 18, 1991, a total of 285 pupils were 
participating in the program at 8 sites. The overall goal of the 
program is to provide 4--year'^olds with an environment that will 
enable them to develop school readiness skills. Program component 
areas focus on children's cognitive, psychomotor, and affective 
'development; parent participation and education; curriculum; staff 
development; and community collaboration and participat j.on. 
Evaluators used the MECEP Program Activity Observation Checklist and 
Associated Language Observation Instrument. Observations were 
intended to: (1) determine whether program activities related 
directly to children's cognitive, psychomotor, and affective 
development anc^. to parent participation and education product 
ob3ectives; and (2) assess preschool teachers' labeling of objects 
and use of language production and enhancement techniques. Data 
indicated that the program was operating as planned, but that certain 
areas could be improved. Appendices provide an enumeration of 
participants by site, charts of program objectives and methods used 
in evaluation; a MECEP preschool activities observation checklist; 
and counts of teachers' use of language production and enhancement 
techniques. (RH) 
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INTRODUCTION 



This is the third year the School. District of the City of Saginaw has 
operated a state funded preklndergar ter program for **at risk** four year old 
children. The District has operated for the past tv^nty-one years a federally 
funded (Chapter 1 of the Educational Consolidation and Improvement Act) pre- 
kindergarten program for children coming from the inner city. Thus, Saginaw 
i s no stranger to prekindergarten programming and the two programs are essen- 
tially the same except for funding source and the process to identify eligible 
four year olds. 

The factors which place four year olds **at risk*' of becoming educa- 
tionally disadvantaged are essential to the identification of those to be 
included In the Hichigan Early Childhood Education Preschool (MECEP) program. 
Four year olds selected for participation in MECEP must have shown one or more 
of the following **at risk** factors: 

Score of 19 or less on the 27 item Prekindergarten Readiness 
Screening Device (PRSD); low birth weight; physical and/or sexual 
abuse and neglect; nutritionally deficient; development al ly delayed; 
long-term or chronic Illness; diagnosed handicapping condition 
(mainstreamed); lack of a stable support system or residence; 
destructive or violent temperament; substance abuse or addiction; 
language deficiency or Immaturity; non-English or limited English 
speaking household; family history of low school achievement or 
dropout; family history of delinquency; family history of diag- 
nosed family problems; low parental ; /sib ling educational attain- 
ment or illiteracy; single parent; unemployed parent/parents; 
low family income; parental loss by divorce or death; teenage 
parent; chronically 111 parent: physical, mental or emotional; 
incarcerated parent; housip in rural or segregated area; and 
rural or isolated setting. 



'^(FrOT 1990-^1 Contir&iatlon Application for Mlchig.in E^^rly Childhood Progr^ , page 10 with 
local criteria of HSD added as sqg^stedj 



An accounting of this yearns MECEP participants shows that as of January 
18, 1991 a total of 285 pupils were attending one of eight r.ites (see Appen- 
dix A for details). 

The MECEP operated at eight elenentary sites: Fuerbringer, Herig, 
Jerome, Kempton (p.m. only), Longstreet (a.m. only), Merrill Park, John 
Moore/First Presbyterian, and Zilwaukee (a.m. only). There wre eleven MECEP 
sites last year. 

The MECEP program is based upon the Piagecian concept that a child best 
develops intellectually in a stimulating environment. Preschoolers are pro-- 
vided with an environment in which they receive positive reinforcement for 
reaching out, experimenting, seeking, and attaining new knowledge. Free and 
structured experimentation with common objects provide learners with informa- 
tion and a repertoire of actions on objects that enable them to explore the 
properties of unfamiliar things. Manipulative materials provide children wi rh 
many problem-solving developmental activities. The daily schedule includes 
experiences in the areas of affective, fine and gross motor skills, physical 
and social knowledge, and parent participation. 

Language and concfpt development is constantly encouraged and reinforced. 
The school environment Js characterized by: consistency, behavior modifi- 
cation, interest centers, decision-making on the part of the students. And 
pupil participation with freedom and responsibility. 

The overall goal of the program is to provide four year olds with an 
environment that will enable them to develop school readiness skills. There 
are seven progr^ component areas: cognitive, psychomotor, affective, parent 
participation/education, curriculum, staff development, and community 
collaboration/participation components (see Appendix B for the objectives in 
each component). 



FKOCEDORES FOR PROCESS EVALUATION 

A process evaluation involves monitoring a program throughout the year to 
determine if the program is being implemented as planned. This makes it 
possible to identify strengths and weaknesses that might influence program 
outr.o.oes. For this program the process evaluation vjq s accomplished by means 
of an on-site observation of selected classrooms by the evaluators* The 
classrooms selected were those of new teachers to the program 1 989-90 or 1990- 
91 school years # 

The obser ation Instrument (see Appendix C for copy) was designed Jointly 
by an evaluator and program supervisor. The checklist portion of the 
instrument dealt with the cognitive, psychomotor, and parent partlcipation/ed- 
ucation components of the MECEP program. The tw questions that follow the 
checklist centered upon language dcv^-Iopment related to objects labeled in the 
room and teacher behaviors to incr.^ase language production of pupils for each 
30 minute block of time during the Ivilf-day observation. 
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FRESEKTATION AND ANALYSIS Of PROCESS DltA 



Halfway observations were conducted by three program evaluators# Five 
new preklndergarten teachers were observed. The MECEP Program Activity 
Observation Checklist and Associated Lanjguage Observation Instrument , (see 
Appendix C) v«s Che instrument used for the observations. The primary focus 
of the observations wo s to determine if program activities related directly to 
cognitive, psychomotor, and parent participation/education product objectives 
were being provided* The other focus of the observations was the tw language 
observational items related to labels on objects and language 
production/enhancement techniques employed by the preschool teachers. 
Classrooms were observed betwen January 28-February 4, 1991. 

Each evaluator spent an average of 173.4 minutes observing in each class- 
room. There were between 14 to 17 pupils in attendance per classroom observed 
with the modal number of children being 15. Five of the five (100*0%) had one 
parent helping out In the classroom. The tabulated results are presented 
bel ow. 

Cognitive, Psyctowotor, and Parent Participation/Education Coapoaeat Results 

Table 1 below presents the observational data related to cognitive^ 
psychomotor, and parent part Icipat lon/educat ion activities by component and 
obj ec t Ive. 
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ThBlE 1. NIHBER AND PERCENT OF CUSSROOfS DISPLAYING ACTIVITIES RELATED 
TO COGNITI?E. FSTCHCMTOR, AND PAREHT PARTICIPATION OBJECTIVES 
OF THE MBCEP PR0C3RAM, JANUART/FEBRQART, 1991. 



Obj ect ive 


Activity 


Nbmber and Percent of 
Teachers (N«5) 
Conducting Each Activity 
# % 


1 


Properties of Obj ec t ; i.e., shape, 
color, hardness (five senses)* 


5 


100.0 


2 


Social Knowledge (i.e., work roles) 


4 


80-0 


3 


Grouping and Regrouping (l#e» , 
classification) * 


4 


80.0 


3A 


One-to-One Comparison (l.e# , matching, 
pouring, getting coats, rearranging 
collections) [Subskill of 3] 


5 


100. 0 


4 


Transitive Relations (i.e., length, 
height, weight, shades, hardness) 


4 


80.0 


5 


Temporal Order i ng of Events 


5 


100.0 


6 


Expressive Language: Labeling (i.e., 
will name various objects in room. 
In a picture, etc*) 


5 


100.0 


7 


Expressive Language: Mean Length of 
Utterance (i.e., encourage, complete- 
ness of sentences, length, etc.) 


3 


60. 0 


8 


Expressive Language: Semant ics 
(i.e., descriptors, modifiers, etc.) 


3 


60.0 


9 


Expressive Language: Plot Extension 
conclus ion s) 




60 0 


1 0 


Eye-Hand Coordination (Gross and 
F i ne Mo tor a nd Ma nipulativ^)* 


5 


100.0 


1 1 


Linear Order (i.e., stra5.f,ht 
1 ines , count ing) 


5 


100. 0 


12 


Copying Spec if ic Shapes O -e . , 
cut t i ng , pant om ime , drawing ) 


5 


100.0 


1 3 


Gross Motor Coordination* 


5 


100.0 


14-16 


Record of Parental Part ici pat ion 
Being Maintained 


5 


100.0 



*These activities are to take place dai Vy in all classrooms. 
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As can be seen in Table 1 above, the folLovlng points can be made; 

• Grouping and regrouping activities (objective 3) were 
observed in 80*0% of the classrooms rather than In all 
of than as called for In the program description. 

• All classrooms (100%) carried out activities during 
the observations related to objectives 3A, 5, 6, 10, 
11, 12, and 13. Of these only objectives 1 (proper- 
ties of objects), 10 (eye-hand coordination), aid 13 
(gross motor coordination) v^re specified in the pro- 
gram description as occurring on a daily basis as the 
observations verified. 

• Of the remaining cognitive and psychomotor activities, 
objectives 2 and 4 had better than three-fourths of the 
time occurrence with 80.0% each. 

• An up-to-date record of parental part ici pat lon/educat ion 
in the form of mil charts was observed in all thirteen 
(100%) of the teachers^ classrooms. 



Language Developiient 

The Chapter 1 Prekindergar ten program also has a strong emphasis on 
increasing language production of preschoolers as well as displaying words 
throughout the classrooms to generate interest in and recognition of words and 
concepts. The l:'st two items of the observation instrument dealt specifically 
with these issues. The items and the observational findings related to each 
are presented below. Following these findings a short discussion will high- 
light the main conclusions stemming from a review of each. 
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Findings a ted to Language Ite«g . 



I. Are labels posted on objects throughout the classroom? 
Number Pe rcent 

No 0 0.0 



Yes 13 100.0 

Labels Posted Frequency 

• Door ^5 

• Record Player 5 

• Refrigerator 5 

• Sink ' 5 

• Cupboard 5 

• Books 5 

• Sandbox/table 5 

• Puzzles A 

• Blocks 4 

• Cabinet ^ 

• Clock A 

• Wall (East, South, West) 4 

• Stove 4 

• Fi le cabinet A 

• Window 3 

• Chalkboard 3 

• Chair (big, small) 3 
^ Fish 3 

• Toaster 3 

• Rice(tub) 3 

• Bathroom 3 

• Plant 3 

• Water (table) 3 



• The following labels appeared In only two classrooms 
each: science (area, table), mirror, house keeping, 

1 i stenlng cente r , nut s, scissors, c rayons , art center, 
bead counter, markers, pap^r punch, snap blocks, pencil 
shjirpener, bulletin board, shelf (book), flag, speaker, 
paper towel, counting (beans), quiet (area, center), 
math center, and desk (teacher's). 

• The following labels appeared in a single classroom : 
easel , cl ose t , table , quie t area , math center , phone , 
keys, rocking boa, trash, rubber band, ironing board, 
toilet, soap, cubby, teacher's desk, blinds, paper, 
hula hoops, January, shells, rocking chair, trucks, 

r Ing-a-ma-J igs, patterning blocks, octons, pliable 
people, wooden blocks, animals, barn, winter scene. 
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b.*iscle blocks, Lincoln blocks > mastic cubes^ lock 
blocks, stairs, dust pans, doggie match, light switch, 
pipe, railing, pattern, vegetables and fruits, unifix 
cubes, parquetry blocks, drawer, color and snap abacus, 
and thermostat. 



Limits of range of objects labeled 32 to 44 per classroom. 
— Average nimber of objects labeled ■ 39. 
--Median number of objects labeled ° 42. 

Tally the number of times the following language production 
t echniques we re empl oyed by the teacher for each 30-minute 
period. 

Tables 2 and 3 bel ow present the data by average and 
lowest/highest number of times respectively for the first 
five 30-minute blocks of time during the observation period. 
The sixth block of time was excluded because of variations 
in length of this last time block. Ihe actual number of 
times language production/enhancement techniques were 
employed by site can be found in Appendix D. 



TABLE 2« AVERAGE NIMBER OF TIMES TEACHERS EMPLOYED EACH LANGUAGE 
FRODDCTION/ENHANCSfENT TECHNIQUE BY TIME PERIOD AND TOTAL 

CLASSROCM OBSERVATION. 



Language Production/ 
Enhancement Technique 


1st 


30 -Minute 
2nd 3rd 


Period 
4th 


5th 


Total For 
Obse rvat Ion 


. C^estlons 
















- Open-Ended 


2 3.2 


20.. 


15. 


8 


1 7. 2 


16. 8 


93.6 


- Closed-Ended 


24.0 


22.4 


2 3. 


8 


2 8.2 


1 5.8 


11 4. 2 


. Restatement of Student 
















Produced Responses 
















- Exact Statement 


13. 6 


12. 2 


13. 


6 


18. 8 


11.0 


69.2 


- With Extension 


6.2 


7.8 


7. 


0 


6.8 


7.4 


35.2 


Total 
















- Questions 


47-2 


43.0 


39. 


6 


45.4 


32. 6 


207. 8 


- Restatements 


1 9.8 


2 0.0 


2 0. 


6 


25.6 


1 8.4 


104.4 




3L UMEST AM) VISSST MMBBL CF TMES A TEMSR BfHOYEO EMH lANIBffi ncOnrnON/ 
EiBUCBEKr TSBUQDE by TME mtlDD AND TOOIL OASSBrXM (BSBEWnOH. 



langu^e PttjductioiV 
Enhancanent Uechnlque 


30-Mlnute Iferiod 






St 


2ni 




Sttl 


4th 


5th 


lowest 


fflghest 


love St 


Highest 


lowest 


H.ghest 


lOVESt 


Itghest 


love St 


Iftghest 


• Qoestions 

- Open-Ended 

- Qosed-Ended 

• Ife^ttatement of Sttriept 
IVoduced HespcHiaes 

- Exact Stataojent 
-With Bctensicjn 


6 32 

5 38 

8 21 
2 15 


4 37 
11 38 

7 19 
1 18 


2 29 
15 40 

4 22 
1 18 


6 27 
15 65 

7 47 
0 21 


10 27 

11 23 

5 18 
0 18 



Observational Suaaary of Language Iteias 

A study of the language development data presented above Identifies a number of 
possible major findings* These findings include the following: 



•All five of the new teacher^s classrooms (100%) have 
labels posted on objects throughout the room (approx- 
imately 39 per classroom) w re present. 

0 There does appear to be a common set of label ed 
obj ec ts \ the five classrooms . The se t would 
Include seven objects (door, record player, re- 
frigerator, sink, cupboard, books, and sandbox/ 
table). 

• Teachers employed a variety of language production/ 
enhancement techniques to encourage children Co talic 
more* Some interesting points relative to these 
techniques included: 

CI osed-ended questions are used approxi- 
mately 55% of the time while open-tended 
que stions are used approximately 45% of 
tfie t ime • 
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Restatement with extension accounted for 
approximately 34% and restatement of the 
exact statement accounted for the remain^ 
Ing 66% of all restatements of student 
produced responses by preschool teachers. 

There was a vide var iat ion bet wen teachers 
in the frequency with which they employee 
language product ion/ enhancement technique s 
(i,e*, low totals of 137/57 and high total 
of 294/198). 



10 



SIMMARY 

The Michigan Early Childhood Education Preschool (MECEP) program operated 
in eight buildings* This is the third year the School District of the City of 
Saginaw has operated the state funded MECEP program for "at risk" four year 
old children. As of the end of January, 1991 the program was serving 285 
pupils based on various "at risk" factors (see Appendix A for counts by 
building) • 

The process evaluation activities consisted of an on-site half-day 
classroom observation at each of the five new teacher sites.* The observation 
instrument focused on cognitive, psychomotor, parent participation/education, 
and language development activities in the classrooms. 

The observations of the classrooms revealed the following: 1) activities 
to meet the objectives which are proposed to occur daily were taking place in 
all classrooms except for grouping and regrouping (objective 3); 2) a record 
of parent participation was being maintained in all five of the classroom 
sites; 3) labels were posted on objects throughout the classro()ms to .issist in 
word recognition; and 4) teachers were employing language production/enhance- 
ment techniques but with wide variation in frequency across sites. 

Over al 1 , the pr ogr am Is opera t i ng as planned , however, there are some 
areas that can be improved. Therefore, the following section presents 
recommendations which will help refine S^iglnaw's prekindergarten progr.im. 



*A new teacher for the purposes of this evaluation \es defined a iXtiundeTTgarten instnjc- 
tor who WIS new to the prqgran durirg the 1989-90 or 1990-91 sc.^^xiL year. 
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RECOHMEND^TIONS 



Based upon the results of the on-site clcissroom observations and a review 
of the MECEP proposal, the following recommendations are suggested to improve 
the operation of the Prekinde rgar ten program in the future. 

• Activities to meet objective 3 (grouping and regrouping) 
were observed in 80.0% of the classrooms* This is com- 
mendable for a group of new t'?acher, however, staff needs 
to be reminded that these activities should be included 
in the program on a daily basis. This activity needs 

an adult to supervise the shift of classification from 
one criterion to the new criterion for the same set of 
objects. Thus, an adult must be stationed at the learn- 
ing center to supervise this activity on a daily basis.* 

• Determine a larger common set of thirty to forty labels 
for teachers to use to name objects in their rooms so 
there will be more consistency between sites.* 

• Based on the sizeable differences between these new 
teachers in using language product ion/enhancement 
techniques with children, an expectation of the fre- 
quency needs to be communicated to staff* Further 
supervision and inservice training may be called for 
if these expectations cannot be reached.* 

• The frequency of closed- to open-ended questions (approxi- 
mately 55/45) seems reasonable. An inservice on how to 
better phrase open-ended questions may be rarranted.* 

• Because of the frequent turnover of staff, possible 
expansion of the progran in the future, and the increasing 
sophistication of the preschool program, a training manual 
a. id/or video needs to be developed that spells out common 
d^lly preschool practices and procedures.* 



*rhe sane or slmihir recaanendat ions vere n»le in the 1989-90 process tv^iluarion re^x^rt. 
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APFENDICES 



APPENDIX k 

MKCEP PARTICIPANTS BY SDILDING AS OF 
JANDAKY 18, 1991 

Fuerbringer 3 7 

He rig 60 

Je r ome 3 8 

Kempton 20 

Longstreet 20 

Merrill Park 55 

John Moore/First Presbyterian 34 

Zllwaukee 21 

TOTAL 2 85 



APFKKDJJ. B 

SP iJOJ. A 

PART D V\RRATIVR PROCRXM nF<: rRTPTTnv imnfinn.A, " 



6. EVALUATION: Describe plans and methcxJs for evaluating the accomplishment of your program goais/obiectives 
for each program component. Indicate how this differs from the 1989-90 evaluation process. 



Program Goais/Ct^ecOvti 


1 Method tote Used to Evakjatt 


1 How Different From 1 989-90 


COGNITIVEj 






1. Physical tCnowt«<iaA 


1 ofju ot tne pupily will 
1 respond correctly to 2 of 
1 3 icems related to physical 
1 knowledge on che PK SORT, 




2. Social \Cnn%j\AAam 


1 ou^ ot cn« pupils will 
1 respond correctly co at 
1 lease 3 of 4 items related 
1 Co social knowledge on 
j PK SORT. 




3. Knowledge: 

Classif icacion 


1 SOX of cha pupils will 
1 successfully apply tvo j 
1 criteria for sorcingi j 
1 color and/or foni on 1 
Cha PK SORT. 1 




4. Knowledges Logical- 
nacnesAC ice 
Seriat ion 


70X of tha pupils will 1 
answer at least 1 of 2 | 
related iteoa on 1 
PK SORT. 1 




5. Spat io-Teflporal 
Knowledges 
Structure Of TLmm 


SOX of tha pupils will | 
' respond correctly to at 1 
least 50X of cha related | 
iCams on PK SORT. 1 





{Mzcti addition^ sheets ss needed) 
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APPRHUIX B 



PART D .. NARRATIVE PROr.R\M D FSC R I PTIO N (continued) ' 



6. EVALUATION: Describe plans and methods for evaluating the accomplishment of your pt"ogram goalsyobjectives 
for each program corr^nenl. Indicate how this differs from the 1989-90 eva^ation process. 





Method to b0 Used to EvaluAt 


How Diffefent From 1989*90 


COGNITIVE (Concmued): 






6. E!<pressive Language: 
Labe ling 


857. of Che pupils will 
label ac lease 4 objeccs 
in a picture on Che 
PK SORT, 




7, Expressive Language: 
Mean Length Of 
Uc cerance 


807. of Che pupils will 
use ac lease 3 of 3 
elements of fluency on 
PK SORT. 




8. Expressive Language: 
Semanc Ics 


657. of the pupils will 
use at lease 3 of 3 
semant ic e lemenc s on 
PK SORT. 




9. Expressive Language: 
PLoc Excenslon/ 
Expans ion 


507. of Che pupils will 
use at least one e lemenc 
of plot excenslon in 
the ir descr ipc ion on 
the PK SORT, 




10- Fine Motor 
Coordtnat ion 


80% of the pupils will 
perform at least 3 of 4 
accivlcles on the 
PK SORT. 





(Attach additional streets as needed) 
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APPENDIX B 



PART n - NARRATIVF. PROGRAM OFSPRIPTTON <rn.,in„.A^ 



6. EVALUATION: Describe plans and methocJs for evaluating the accomplishment ol your pn^gram goais/obiectives 
for each program componertf. Indicate how this differs frotn the 1989-90 evaluation process. 



Program Goai^Cblectives 


M«tnodtobeUsedto Ev^att 


How Different From 1989-90 


PSYCHOMOTOR; 






11. Spat io-Temporal 

SCruccurlng Of 
b pace V. ura6 r ) 


657. of che pupils wtll 
correctly pattern a 
topo logical re lac ionship 
on che PK SORT- 




12. Represenc^clon 
Ac The Symbol 


65% of the pupils will 
copy 3 of 4 shapes on 
che PK SORT. 




Coordination 


{5U/« ot Che pupils will 
complete at least 3 of 
4 movements* 




AFFECTIVE: 






14. Preference - 
Value Teacher 


Pre- to post-test 
increases will average 
10% or more on relevant 
Affecting Rating Scale 
( ARS) items . 




15- Self-Control 


Pre- to post-test 
increases will average 
20X or more on relevant 
Affective Rating Scale 
(AAS) iteme. 





(Attach a(^itionai sheets as needed) 
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PART D - NARRATIVE PROGRAM nF^nrRIPTTON (cnntin..pH^ ' *'* ' 



6. EVALUATION: Describe plans and metfxxls for evaluating the accomplishment of ycHjr program goals/cbiectives 
for eacfi program component, indicate how this differs from the 1989-90 evaluatwn process. 



Program Goais/Ob|tcttvM 


M«mod to be Ustd to Evaiuatt 


How Different From 1989-90 


AFFECTIVE (Continued): 






16. PosLCive Peer 
Inccracc Ion 


Pre* to 00 s c • c a s t 
increases will average 
20% or more on relevant 
Affecting Rating Scale 
(ARS) items. 




17. IfiiCi^tivcs " 
AcCivicles 


increases will average 
207, or more on re levant 
Affective Rating Scale 
(ARS) items. 




18. Positive Work 


Prft • CO oo« t - r « < t 
increases will average 
20Z or more on relevant 
Affective Rating Scale 
(ARS) items . 




19, Curiosity 


Pre- to post-test 
increases will average 
20X or more on relevant 
Affective Rating Scale 
(ARS) iteme. 




20, Creativity 


Pre- to post-tesc 
Inereesei will average 
20X or oore on relevant 
Affective Sating Sc^le 
(A&S) itm. 





(Attach additional sheets as needed) 
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PART D N ARRATIVE PROGRAM PFSTRIPTTON (rnntinugd) 



6. EVALUATION: Descrtoe plans and methods for evakjating the accomplishment of your program goals/obiectives 
for each program conponert. Indicate how this differs from the 1989-90 evaluation process. 



Program Goai&^Obitfctlves 


Mtftnod to Used to EvakMtt 


How Different From 1989-90 


PARENT PARTICIPATION/ 
EDUCATION: 






21. Parent Partic ipacion 


60% of the families will 
part ict pate m classroom 
or on field crips four 
t i7\es per year . 




12. Parent Education 
Program; 
Friday .Meetings 


607. of Che families will 
participate m parent 
meetings four times per 
year . 




23, Parent Education 
Program: Home 
Work Activities 


807. of Che families will 
complete with the child 
nine hom« activities and 
return them to school 




CURRICULUM: 






Early Childhood 
Education Curriculum 
Commit tee 


Review o f meet ing agendas 
and products deve loped « 
Committee will meet at 
lease four (^) times 
during the 1989-90 
school year* 





(Attach additcn^l sheets as needed) 
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P\RT n N\RRATIVF PROGRAM DESCRIPTIO N (continued) 



6. EVALUATION: Describe plans and methods for evaKjating the accorrplishment of your program goals/odjecives 
for each program componer*. Indicate how this differs from the 1989-90 evaluation process. 



Program Goals^jecttves 



COMMUNITY COLLaSORAII^N/ 
PARTICIPATION: 

25. To establish an 
Early Childhood 
Educac ion Advisory 
Cotmnic tee 



STAFF DEVELOPMENT: 

26, Early Childhood 
Education Staff 
will participate 
in inservice to 
improve their 
instructional skills 
and broaden their 
base of knowledge. 



Method 10 be Usad to EvaiuAf 



Review of meeting agendas. 
Advisory Committee will 
meet at least three (3) 
times during ctie 1989-90 
schoo 1 year , 



75% of the ECC Staff will 
participate in 75Z of 
the inservlces offered. 
Month ly in service sessions 
will be offered during 
the 1989-90 school year. 



How Oifferer^ From 1989-90 



(Attach additk^si sheets as needed) 



BtS! CnPY AVAILABLE 
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MKCEP PRESCHOOL ACTIVITY 
OBSERVATION CHECKLIST 
1990-^91 

Teacher's Name 

Aide's Name 

School 

Number of Preschoolers 



Observer s Name _ 
Date ^ 
Length of Observation 
Number of Parents 



Product 
Obj ective 
Referent 

iHiui Der 


Type of Ac t iv ity* 


/ 


Check if Activity Occurred 
During Observation Period 


Example 


I 


Properties of Object; I.e., shape, 
color, hardness (five senses)** 






2 


Social Knowledge (i.e., work roles) 






3 


Grouping and Regrouping (i.e., 
classi f Ication) ** 






3 

(Sub-Skill) 


One-to-One Comparison (i.e* , 
matching , pouring , getting coats , 
rearrangi ng col lee t ion s) 






4 


Transit ive Relations (I.e., length 
height, wight , shades , hardness) 






5 


Temporal Ordering of Events 






6 


Expressive Language : Label ing 
(i.e., will name various objects 
in room, in a picture, etc.) 







*Refer to MECEP Program Examples of Preschool Activities Sheet for a detailed 
explanation of the types of activities. 
**These activities plus some aspect of ^^rk on physical knowl edge should be part 
of the daily classroom activity. 



}/ - Occurred 
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Product 
Objective 
Re ferent 

Numbe r 


Type of Activity* 


/ 


Check if Activity Occurred 
During Observation Period 


Example 


7 


Expressive Language: Mean Length 
of Utterance (i.e., encourage, conr- 
pleteness of sentences, length, etc.) 






Q 

o 


Expressive La nguage : Semant ics 
(i.e., de scri ptors , modi fiers, etc.) 






9 


Express ive Language : Plot Extension 
(i.e. , predictions cause and effect, 
conclusions) 






10 


Eye -Hand Coord inat ior (Gross and 
Fine Motor and Manipulative)** 






1 1 


Linear Order (i.e., straight lines, 
count ing) 






12 


Copying Specific Shapes (i.e., 
cutting, pantomime- drawing) 






13 


Gross Motor Coordination** 






14-16 


Re cord of Pa rental Pa r t Ic Ipa t ion 
Be in^ Maintained 















*Refer to MECEP Program Examples of activities for a detailed explanation of the 
types of activities. 

**These activities plus some aspect of work on physical know! edge should be part 
of the daily classroom activity. 



J ~ Occurred 
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ASSOCIATED lAi^GUAGE OBSERVATION INSTROMENT 

1990-91 



U Are labels posted on objects throughout the classroom? 
No 

Yes If yes, please list, 
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2. Tally ti;€ roirber of times the following language production techniques were 
employed bv ^.he teacher for each 30-minute period. Record the major 
learning ac .ivitles during each period. 

A. First 30 minutes: 

Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses - 
Exac t statement : 



With extension: 



Ma j or learning ac tiv i t ies : 



ERIC 
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B. Secorid 30 minutes; 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses - 
Exact statement : 



With extension : 



Major learning activities: 



ERIC 



25 ' 



APPENDIX C 



Third 30 minutes: 
Questions - 

Open-ended (thought provoking); 



Closed-ended (r ight answer): 



Restatements of student produced responses - 
Exact statement: 



Wi th extens ion : 



Major learning activities: 
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Fourth 30 minutes: 
Questions - 

Open-ended (thought provoking) : 



Closed-ended (right answer): 



Restii tements of student produced responses - 
Exact statement: 



With extension : 



Major learning actlvlctes: 
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Fi f th 30 miautes : 
Questions - 

Open-ended (thought provoking); 



Closed-ended (right answer): 



Restatements of student produced responses - 
Exact statement: 



Wl th extension 



Major learning activities: 
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F. Sixth 30 minutes: 
Questions ^ 

Open-ended (thought provoking): 



Qosed-ended (right ans v^r ): 



Restatements of student produced responses - 
Exact statement: 



With extension: 



Major learning activities: 
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(Key for Cla8sroo« Activity (^servatlon Cl^cklist) 

MBCEP ~ PRESCHOOL 



Exaaple of Preschool Activities According to 
Product and Process Objectives 



1 

X y |Jc U L r)C L 1. V 1. L 7 


njL, L 1. V ^ y- y 


Examples 




Objective 1 - 


-Making apple sauce, 


^iper mach^ 




Physical Knowledge: 


soups, cookies, etc. 


-Growing plants from seeds 


Properties of and 


-Smel 1 ing and hand 1 ing 


^v^U I. C 1 




Appropriate Behavior 


Frui t s and vege table s 


r ree z i ng 




for Exploring Pro- 


-Sawing wod 


nc cri L l.ng 




perties of an Object 


iinKer toys 


-Rolling 




(Shape, color, hard- 


-Sand paper activities 


-Twi sting 




ness""— using the five 


reeling acciviLxes 


-Frosting 




senses* v-nanging 


a n aw IVS V IBX A U UL e a y 


J e i 1 0 




snaues, oieasLiring 


3nuw cxpt:i luicnus 


-Butter 




weighing- ) 


-Bubble blowing 
-Straw painting 
-Furry and other textured 
to ys 

-Fast and slow inclined 

pi. d lit; 


s 

rainc mixing 
Dinicing ano rioacmg 

I i a wUg n 








Community wrkers 




C/^ T O 1 If /^ftl n • 

oocxax Miuwxeagc* 


r L cr L I. 1 pb 


ijcnooi worKers 




\fTW/ L Ulr L N. c^llU 


I X i. tU 9 


-Vi sit Ing patrolmen 




r r\ \ £^ a. r\T t.trs r* k o t* G i 


— V'f a ^n r c 
▼ li 31. LUL o 

i\o 1 c^p 1 ayi ng 
-Helpers in the room 


^us Luid n 




nK 4 or* f" ^ V/ — 

VJUJCCL-XVc -J 








V-Tic V/L 1 L c r 1 o n 


— QH •a n a 
Dud pc 


^ A t" f' rvl ^ n/* i3 ' ■ 1 tm t* r 


a i r] ^ 


v^iassiiicacion* 


^5 1 


""At r e nd ;^ nc ""n inn bp r of 




DnirLing lo a ^econa 


icXL ur c 


-Putting toys away 








M3oll house 




ray o i u d j e c l 9 


UL i. X. 1. U J 


-Doll dishes 




^gruupLng 3iiiiLiii^ 


«3 lU C 1. X 








— Ta s t e 






to another). 


-Ca lendar 






Sub Skill for 


HZol lec t ions- -rearrange^ 


-<ie t ting coats 




Objective 3 - 


ment of 


-Right boot 




Conservation of 


-Lunch activities 


-Pour Ing ac tl>/ It les 




Number by One-to-^ 


-Setting table 






One Comparison 


-Ha tchlng 






(gross compari son 


-Calenda r 






between collections; 


-Passing anything 






comparisons by one- 


-Wea the r 






to-one correspondence) 
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Type of Activicy 


Act ivity Examples 


Objective 4 - 
Seriation: 
Relations Among 
Transitive Relation- 
ships (seriation — 
comparing and arranging 
things according to a 
given dimension by 
transit ive relat ion s) 


-Length 
-Height 
-We igh t 

--Shades of color 

,-Hardness 

-Softness 

-Cui senaire rods 

-Block tower building 

-Texture act tvitie s 


Objective 5 - 
Temporal Ordering: 
of Three or Four 
Events (Struct ur i ng 
Time) 


-Show and tell -Growth stages 
-Story-^-book -Finger plays 
-Rcle-playing -Fanner in the Qell 
^Science experiments -Audio^visual materials 
-Ca lendar 

-Preparation art, lunch, 
cleanup home bound 


Objective 6 - 
Expressive Language: 
Labeling 


-Naming pictures in storyb ook 
-Naming items in catalogues 
-Naming objects in house 
-Naming items in classroom 


Objective 7 - 
Expr e s s ive La nguag e : 
MLU (Mean Length of 
Utterance) 


-Retelling a story 

-Expound i ng child's sentence 
(i.e. , apple — eat apple — 
I eat appl e--I eat an appl e 


Objective 8 - 

Ex£^re s s ive Language : 

Semantics 


-Fl annel board stor ies 
-Language stor ie s 
-Emphasizing specific 
-Grammatical structures : 
such as ing ^ past tense, 
personax pronouns ana 
copulas (verb "to be") 
and descriptors 


Objective 9 - 

Expre ss ive La nguage : 

Plot Extension 


-Gompl et ing unf in i shed sentence 
-Adding endings to stories 
-Dr awing infe rences 
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(MECEP — PRESCHOOL Cont.) 



Type of Activity 


Act ivity 


Example s 


Objective 10 - 


-Ark work 


-Lac ing 


Fine Motor Activities: 


-Writing on the board 


-Weaving 


Eye-Hand Coo rdinat ion 


^Finger painting 


-^alkboard s 


(use of classroom 


-Folding 


-F lannel boards 


tools and materials — 


-Stirring padding 


-Clay 


cutting, pasting, 


-Pegboards 


-Sand box 


tearing) 


-Pouring 


-Water play 




-Geoboards 


-Spreading peanut butter 




-I\izzles 


-Coats — button and zippers 




^ui senaire rods 


-Cl ean up t ime 




-Sorting beads and buttons 


-Finger plays 




-TRY 


-Using musical instruments 




-Building blocks 




Objective 11 - 


KJames-^s traight line 


K^ounting days till 


Topological Relation- 


-Role-playing 


-Finger plays 


ships Concerning Linear 


Manipulation of Object 


-Bear hunt 


Order (Structure of 


(rods, blocks, toys) 


-AAA 


Space) 


-Poetry 


-Ten Little Indians 




-Prose 




Objective 12 - 


-Line drawings 


-Pegboards 


Copying of Specific 


-Sand drawing 


-Geoboards 


Shapes 


-Paper cutting 


-TRY 




-Cookie cutting with clay 


-Writing chalkboard 




-"Simon Says" 


-Directed copying activity 




-Tr acing 


-Pan t Offline 




-Rubbing 


-Exerc ises 


Objective 13 - 


^Rhythms 


-Johnny works with one 


Gross >totor Coordination: 


-Dancing 


hammer 


(large body movements. 


-Jungle gym 


-Bear hunt 


c limbing , walking , 


-Free play activities 


-Acting out Mother Goose 


rolling) 


-Balance beam 


rhjmie 




-Ma ts — tumbling 


-Rhythm Es Camae 




-Play all equi praen t 


-Dodge bail 




-Jumping j iminy 


-Balls and skateboard 




-Jump role s — f o nni ng 


-P,ay house 




circles with activities 


-Roller skates 




-Jumping Jacks 


-Snowman act ivi tie s 




-Ouck Hick Goose 


-Up the steps 




-Squirrel in tree 
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TABLE D. 1. NIM6ER OF TIMES A HOI TEACHER EMPLOYED LANGUAGE 
FSODOCTION/ENBANCEMENT TECHNIQUES BY TIHE PERIOD 
AND TOTAL CLASSROOM OBSERVATION FOR EACH SITE. 



Thirty -Minute Period 
Language Production/ 
till naiic Piu eni. iccnniqucs 






S I T 


E 




1 

1 


■7 
L 


'X 

■J 


4 




A - First 












Open Ended 


32 


6 


11 


21 


30 


Closed Ended 


25 


30 


22 


5 


38 


Exac t St atement 


13 


8 


1 7 


9 


21 


wttn toctension 


L 


A 


! S 
k J 


7 


-1 


B - Second 












Open Ended 


26 


4 


37 


1 7 


19 


Closed Ended 


22 


20 


21 


1 1 


38 


Exact St atement 


12 


9 


I 9 


7 


14 


wi th Extens ion 


J 


C 

J 


1 Q 
I 0 


I z 


1 
i 


C - Third 












Open Ended 


15 


9 


29 


24 


2 


Closed Ended 


15 


25 


40 


22 


1 7 


Exact St atement 


10 


1 2 


22 


20 


4 


With Extension 


L 


J 


I 1 


1 O 


■I 
I 


D - Fourth 












Open Ended 


12 


6 


23 


27 


18 


Qoscd Ended 


15 


16 


65 


16 


29 


Exact Statement 


8 


7 


47 


1 7 


15 


With Extension 


3 


1 


21 


9 


0 


E - Fifth 












Open Ended 


20 


10 


1 7 


27 


10 


Cloi^ed Ended 


13 


1 1 


13 


19 


23 


Exact Statement 


9 


8 


15 


18 


5 


With Extension 


2 


0 


13 


18 


2 


TOTAL 












Que St ions 


195 


137 


2 94 


189 


224 


Restatements 


64 


57 


198 


135 


66 



